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2. ACADEMIC CAREER

University of Reading (UK), Honours degree in P®oby (1974); Tilburg University, Degree
in Educational Psychology (1978, cum laude, superirof. Dr. L. De Klerk); Tilburg
University, Doctoral dissertation: 'Towards a thyeofrlearning based in individual differences’
(1978, cum laude).

3. OFFICES HELD IN THE UNIVERSITY

1985 - 1990: Chair of the Department of Educati@wé¢nces (Nijmegen University);
1988 - 1990: Dean of the School of Education (NgereUniversity);

1992 - 2001: Member of the Board of ExecutiveshefDepartment of Education (Leiden
University);

1992 - 2006: Chair of the Center for the Study di€éation and Learning Instruction (Leiden
University);

1992 - 2006: Program chair of the BAMA program @syjogy of Education);

1996 - 2001: Chair of the Research Committee oDégartment of Education (Leiden
University);

1998 - 2001: Chair of the Research Committee oFtwmulty of Social Sciences (Leiden
University);

1992 - now: Project director of the research pnogiaelf-Regulated Learning;

1992 - now: Member of various Search Committees.



4. OFFICES IN INTERNATIONAL SCIENTIFIC ORGANIZATIONS

*

Member of the Executive Committee of the Europeasagiation for Research on Learning

and Instruction (Earli) (1991 - 1993);

*  Secretary-Treasurer of the Division of Educatiohedfructional and School Psychology of
the International Association of Applied Psychol@byAP) (1990 - 1994);

*  President-elect of the Division of Educationaltiastional and School Psychology of the
International Association of Applied Psychology AR) (1994 - 1998);

*  President-elect of the European Association foeReh on Learning and Instruction (Earli)
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*  President of Division 5 of the International Asation of Applied Psychology (IAAP)
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*  President of the European Association for Reseamdtearning and Instruction (Earli)
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* Member of the Board of Executives of the InternadicAssociation of Applied Psychology
(IAAP) (1998 - 2002);

*  Member of the Board of Executives of the InternaicAcademy of Education (IAE) (2002
- Now);

*  President-elect of the International Academy ofdadion (IAE) (2004 - 2006);

*  President of the International Academy of Educaigit) (2006 - now).

5. OFFICES IN NATIONAL SCIENTIFIC ORGANIZATIONS

*  Member of the Quality Audit for Educational Reséa@ppointed by the Royal Dutch
Academy of Science (1990 - 1994);

*  Member of the Council of the National FoundationEolucational Research (1984 - 1989,
1991 - 1993);

*  Member of the Board of Executives of the Nationaliidation for Educational Research
(1986 - 1989, 1991 - 1993);

*  Member of the National Council for Educational Ppl{ARO) (1992 - 1996);

*  Member of the Future Scenario Committee for Edooati Sciences, appointed by the
KNAW (1994 - 1995);

* Member of the Future Scenario Committee for Sddwnces, appointed by the Royal
Dutch Academy of Science (1995 - 1997);

*  Member of the National Council of Educational ResedPROO) (1996 - 2001);

* Member of the National Research Master Commitgggoiated by the Royal Dutch
Academy of Science (2005 - now).

6. ACTIVITIES AS EDITOR

Chief Editor of theHandbook on Self-Regulatigh995-2000);

Associate Editor foApplied Psychology: An International Revi€l®86 - now);

Associate Editor of thé_earning and Instructiof1993 - 2001);

Member of the Board of Editors of th&ernational Handbook Series of Applied
Psychologyowned by The International Association of Applisi/chology, and published
by Blackwell (2004 - now);
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Associate Editor oStudiehuigSchool as a place for learning] (1994 - 1999);

Consulting Editor for th®eview of Educational Resear(@998);

Guest Editor fointernational Journal of Educational Resear@®99);

Guest Editor foApplied Psychology: An International Revi€l®92);

Guest Editor for thé&uropean Journal of Psychology of Educat{@899);

Guest Editor forLearning and Instructiof2002);

Guest Editor foCommunication and Cognitiqi982, 1987);

Guest Editor for the journal éfnxiety, Stress and Copirig002);

Board Member of th&ducational Psychologig2004 - now);

Guest Editor foApplied Psychology: An International Reviesgether with Dr. S. Maes and
Dr. P. Karoly (2005);

Guest Editor foEducational Psychology Revigegether with Dr. E. Cascallar (Assessment
Group International, Brussels) (2006);

Co-Editor ofInstructional psychology: Past, present, and futiiemds.L. Verschaffel, F.
Dochy, M. Boekaerts, & S. Vosniadou, (Eds.), Londélsevier (2006).

INTERNATIONAL LEADERSHIP

Reviewer for Scientific Organizations

The Dutch Organization for Scientific Research (NWO
The Belgian Organization for Scientific Researct/(p)
The Italian Organization for Scientific Research
Die Deutsche Forschungsgemeinschaft (DFG)
The Swiss National Science Foundation
The Netherlands Institute for Advanced Studies@Humanities and
Social Sciences (NIAS)

= Fund for Scientific Research Flanders

= Academy of Finland Centre of excellence Programme

= The National Science Foundation, USA
External examiner of dissertation committees atthiversities of Louvain, Fribourg,
Murdoch, Michigan, Lima, Paris Nanterre, Geneve;
Review-editor of the PISA-2000 Report, publishedl®sOECD, Paris;
Expert Assessor for tenure-track applicationsterWniversity of Turku (Finland),
University of Murdoch (Australia), University of khigan (Ann Arbor, USA), University of
Louvain (Belgium), Arizona State University (PhoeriySA);
Member of the International Program Committee fier&" European Conference of
Learning and Instruction, Fribourg (Switzerland)@2);
Program Chair of the International Congress of AgapPsychology (division 5), Singapore
(2002);
Member of the International Program Committee fier 13" European Conference of
Learning and Instruction, Padova (ltaly) (2003);
Member of the International Scientific Network feesearch on Innovation Programs,
funded by the Belgian Council for Scientific Res#a{FWO), located at the University of
Louvain (2002 - now);
Visiting scholar at the University of Turku (Finldn Fribourg (Switzerland), Porto
(Portugal), Arizona State (USA), Thessaloniki (@ede Nicosia (Cyprus), Lima (Peru),
Landau (Germany), Haifa (Israel), Stanford UnivgrSichool of Education (USA);
Senior Visiting Staff at Leiden: Prof. Dr. S. Vo{®urdoch University, Australia), Prof. Dr.
M. Zeidner (Haifa University, Israel), Prof. Dr. Galomon (Haifa University, Israel), Prof.
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Dr. P. Pintrich (University of Michigan, USA), Prddr. P. Karoly (Arizona State University,
USA), Prof. Dr. J. Vancouver (Ohio State Universit\sA), Prof. Dr. S. Jarvela (University
of Turku, Finland), Dr. M. Niemirvirta (Universityf Helsinki, Finland), Dr. J. Husman
(Arizona State University, USA), Dr. M. CastellédBa (LIull University, Spain), Dr. C.
Monereo Font (Universitat Autonoma de BarcelonairgpDr. E. Cascallar (Assessment
Group International, Brussels).

AWARDS AND FELLOWSHIPS

Recipient of the 12 Vernon-Wall Chair in Educational Psychology (BiitiPsychological
Society) (1994);

Recipient of the Minerva Award for School ReformMacational Schools (1998);
Nomination for the “Verhagens” Chair at the Univigrsf Limburg (Belgium) (not accepted
for personal reasons);

Fellow of the International Academy of EducatiofqT);

Recipient of the Faculty of Social Sciences awéifexgzellence in Research (2003);
Recipient of the Leiden University award of Excede in Research (2003);

Recipient of the Faculty of Social Sciences awéifexzellence in Research (2004);
Recipient of the Leiden University award of Excedle in Research (2004);

Nomination for a one year NIAS fellowship (Netheda Institute for Advanced Studies in
the Humanities and Social Sciences) (2005 - naed for personal reasons).

INVITED ADDRESSES, KEYNOTES AND SYMPOSIA

High ability and its affective aspectdpening Keynote Address at the Second European
Conference on High Ability in a Changing Europe9Q925-28 October), Budapest;

Motivation in education14th Vernon-Wall Lecture at the annual conferaesfabe education
section of the British Psychological Society (1988,20 November), Morecambe, UK;

Self-Regulated learning: From Theory to Practieynote at the 24International
Conference of Applied Psychology (1998), San Feagi

Bringing about Change in the Classroom: Strengthd Weaknesses of the Self-regulated
Learning ApproachPresidential Address presented at t‘HeEQropean Conference of the
Association of Learning and Instruction (2001, 28tigust - ' September), Fribourg,
Switzerland;

Multiple goals as a way to integrate motivatiorfeat, and learninglnvited address at
the International Conference on Development and\wdbton: Joint Perspectives (2002,
April), Bowness-on-Windermere, UK;

Recent developments bridging strategy use, mativasind affect in the classroom
Presidential Address Division 5 presented at ti& Biernational Congress of Applied
Psychology (2002, 7-12 July), Singapore;
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Exploring the what, how and why of expertise dgu@lent in higher education: A self-
regulating approachKeynote address at th& Eonference on optimizing learning
environments in higher education, (2004), Stockh@weden;

Exploring the what, how, and why of Competenceldpueent Keynote at the
International Conference of Higher education (20@4pckholm, Sweden;

The affective learning process: What it takes tavdd in schoal Closing Keynote Address
at the 4th European Conference for Research omibggand Instruction (1991, 24-28
August), Turku (Finland);

Integrating motivation and cognition: The rolesnobtivation, interest, and context in
learning and self-regulationnvited keynote symposium. 7th European Conferdoice
Research on Learning and Instruction (1997, 25-8Quat), Athens, Greece. Boekaerts,
M., & Pintrich, P.R.;

Integrating Cognitive and Affective Componentsearning and developmenhyvited
keynote symposium at the 24hternational Conference of Applied Psychology9@p
San Francisco;

Motivating Students to take advantage of the pitesed to care about the futurbavited
Keynote symposium at thd'@onference of the European Association of Learaind
Instruction (1999), Stockholm, Sweden,;

Intentional Learning: Four Different Perspectivésvited Keynote Symposium at the™1.0
Conference of the European Association of Learamd Instruction (2003), Padova,
Italy;

What is implied by “Fostering the students’ capdpito self-regulate”?Invited Keynote
Symposium at the #Binternational Congress of Psychology, (2004), iBgjjChina;

Zelfregulerend leren: Geen eindstation maar een eravan leren. (Self-regulated
learning: More than a station at the end of thes)irKeynote address at the Flemish
Forum for Educational Research (1996, Novemben)s&ls, Belgium;

De school van de toekomst, of de toekomst vanmd®k¢The school of the future, or the
future of schoolKeynote at the Onderwijs Research Dagen (1996J4r6, Tilburg, The
Netherlands;

Een nieuwe generatie medische studenten staatdeopoorten van de universiteit: zijn
we er klaar voor? (A new generation of medical etud has arrived at the gates of the
university: Are we ready for them®pening lecture of the annual congress of Medical
Faculties on Health Education (2000, November)dhaven, The Netherlands;

Several invited addresses at the Opening of An@oaferences of Dutch Councilors,
Teacher Trainers, School Managers, etc,
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behavioral change process]. In J. J. Peters, B. @chramade & J. G. L. Thijssen
(Eds.),Handboek Bedrijfsopleidinggipp. 462-475). Houten: Bohn Stafleu Van
Loghum.

Boekaerts, M. (1996). Het Interactief Leergroepgst&m (ILS): Een innovatieprogramma
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Witteman, H., Seegers, G., & Boekaerts, M. (1988dragsverandering met het ILS: Eerste
onderzoeksresultateStudiehuisreeks, 183-87.

Boekaerts, M. (1997). Zelf-regulerend leren bevoedenet behulp van het zes-
blokkenmodelStudiehuisreeks, 182-57.

Boekaerts, M., Otten, R., & Simons, P.R.J. (19&&n onderzoek naar de bruikbaarheid van
de ILS. Leerstijlen in de onderbouw van het voa&gge@nderwijsTijdschrift voor
Onderwijsresearch?2(2), 15-36.
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Lodewijks & J.M.M. van der Sanden (Rg&dOp de student gericlgpp. 69-85) Tilburg:
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4. TESTS AND ASSESSMENT INSTRUMENTS

The On-line Motivation Questionnaire (validatedtinment that has been
translated in many languages). Manual exists irliEimgDutch, German,
Spanish (1986-1999)

Stress and Coping Vragenlijst voor Leerlingen variLé (1987). Translated in
English

The Telic Dominance Scale for Primary School Sttsl¢h988)

The Perceived and Received Social Support Questian(iL991)

Action Control Scale (1994)

The On-line Motivation Scale for Children Youngkah 10 (1994)

The Confidence and Doubt Scale (1994)

A Six Component Diagnostic Tool of Self-Regulatedrhing (1997)
Selector: digital instrument to measure the leay@ind regulation style of
students in Secundary (Vocational) Education (1997)

The Stress and Coping Questionnaire for Childreh wsthma (2002)
Assessment of Students’Adoption of the New leaRae (2002)

Quality of Working in Groups Instrument (QWIGI):giial instrument to
assess students’developing interest bases ontibiasaon of their
psychological needs (2003)

Goal Importance and Facilitation Inventory (GIR2P03)

On-line Writing Instrument (DISI) (2006)
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PhD proj ects

All PhD students have the Dutch nationality, excEpbrne (1991) and Pinzés
Garcia (1993), who are Peruvian, and De Boever@7)l@ho is Belgian.

1985 G.H.J. Seegersidividuele verschillen in leesvaardigheidsverdehilin
woordherkenning en de invloed hiervan op de prestgi begrijpend lezen bij
leerlingen uit het 3e en 5e leerjaar van het gewlagrer onderwijs. [Individual
differences in reading comprehension]

1985 A.F.M. Verhoeverifijdsbesteding in een deelleergang metriek. Eetoeadef ATI-
onderzoek naar aspecten van tijdsbesteding in 88de klassen HAVO en
HAVO/VWO. [Time allocation in mathematics]

1987 C.J.M. van EschContextgebruik en begrijpend lezen in een vreemale Evaluatie
van een trainingsprogramma. [Use of context in iega&comprehension in a foreign
language]

1987 A.J. Mooij:Interactional multi-level investigation into pugiehaviour, achievement,
competence, and orientation in educational situgio

1987 J.M.H.M. WillemsStudietaken als instructiemiddel. Een onderzoek daasturende
werking van opdrachten bij studieteksten vanuitieéarmatie theoretisch kader.
[Using assignments is a form of instruction]

1989 E.G. Jacobs-Hessirigeerlingverschillen en onderwijsaanbod. [Individutdferences
and instruction]

1990 J.G.M. Hendrikser8tress bij basisschoolleerlingen. Een onderzoek s@ass en
coping in schoolsituaties die door leerlingen uibep zeven en acht als belastend
worden waargenomen. [Stress in primary education]

1991 Th. Bolandtezen op termijn. Een onderzoek naar de ontwikfelan de
leesvaardigheid in het basisonderwijs en de invidearvan op de schoolloopbaan in
het voortgezet onderwijs. [Reading comprehensiolengtudinal study]

1991 C.M. ThorneA study of beginning reading in Lima.

1992 C.G.J. Micheldnteracties tussen doceerstijlen en leerlingkenmerkAptitude
treatment interaction research in secondary educgti

1993 J.P. Pinzés Garci@ognitive monitoring in reading comprehension: Adst of
differences among schools in Lima.

1997 H.P.J. Wittemar8tyles of learning and regulation in the Interaetizearning Group
System.
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1997 K.P.l. De Boeveré:eren vanuit de literatuur, in de realiteit en geigreerd in de
praktijk.

1997 H.J. VermeefSixth’ grade students' mathematical problem-sohaabavior.
1998 T. Klein:Flexibilization of mental arithmetic strategies amifferent knowledge base.

2000 I. RoderStress in children with asthma: coping and socigdmort in the school
context.

2002 J.S. Rozendadltotivation and information processing in innovatserondary vocational
Education.

2002 M.J. Crombacl8ixth and seventh graders' appraisal processearatalar tasks.

2002 J.H. van Velzennstruction and self-regulated learning: Promotisiydents’(self-)
reflective thinking.

2003 C.C.M. van Grinsvekenmerken van leeromgevingen en hun effect oggelérend
leren.

2003 B.F. Milo:Mathematics instruction for special-needs studeBftects of instructional
variants in addition and subtraction up to 100.

2006 D.M. HijzenStudents’goal preferences, ethnocultural backgroamdi the quality of
cooperative learning in secondary vocational ediorat

2006 M.J.C. Koerhuigvialadaptive Social Behaviour of Students in Secgndacational
Education.

2007 M.B. Oortwijn:Cooperative learning during math in multiethnicralentary schools:
Count on each other.

In preparation

A. HopstakenGoal Processes and Multiple Goals.

H.J.C. van NulandChanging study motivation with motivational whysimhation and how-
information in educational innovation.

POST Doc Projects

Several young researchers came to Leiden to work in close cooperation with
Dr. Boekaerts after they had completed their Ph.D. Some of them were keen
on participating in the Leiden research program on Self-Regulation and
Learning. They wanted to work with Boekaerts and he r co-workers in order to
improve their skills in constructing new assessment instruments and in
designing research programs to measure various aspe cts of students'
motivation and self-regulation. Other Ph.D students came to Leiden because
they wanted to visit the schools where Boekaerts an d her co-workers were
setting up nation wide innovation programs. These p ost doc's worked with

the team to make the Leiden Instructional Model for School Reform



applicable to and testable in the local situations they encountered in
their professional situation.

Post Doc Students

Dr. C. Thorn (Peru) 1991 - 1993
Dr. H. Vermeer (Netherlands) 1998 - 2003
Dr. D. Hoek (Netherlands) 1998 - 2003
Dr. C. De Boevere (Belgium) 1998 - 2001
Dr. E. Zeyl (Netherlands) 2000 - 2001
Dr. E. De Koning (Netherlands) 2001 - 2003
Dr. J. Rozendaal (Netherlands) 2002 - 2004

Dr. H. Witteman (Netherlands) 2001 - 2004
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Most important resear ch grants

1982 -1984 Research grant from The National Cowfi¢lducational Research to study
“Social Motivation”. (€ 113.445);

1985 - 1990 Erasmus Research Grant to train Prd@stsi (European Community);

1986 -1992 Principal investigator of a Strategisd&ech program subsidized by The
National Council of Educational Research. Title:dfiWation and Self-Regulation as
determinants of Educational Outcomes”. (€ 907.560);

1989 -1991 Research grant from The National Cowfi¢ducational Research to
investigate “Stress, coping, and social suppogt136.134);

1990 -1992 Research grant from The National Cowfi¢ducational Research to examine
“Motivational beliefs as determinants of learnintention, effort, and achievement”.
(€ 110.200);

1990 - 1992 Socrates Grant for Student and Teddbbility (European Community);

1992 -1996 Recipient of a research grant from TagoNal Council of Educational
Research on “Flexibilization of arithmetic strateggon a different knowledge base”.
(€ 110.200);

1992 -1996 Research grant from The National Cowfi¢ducational Research to study
“The influence of affective learning processes lgorthmic and heuristic mathematics
assignments”. (€ 110. 200);

1995 Recipient of a research grant from the MipisfrEducation to investigate “Gender
differences in mathematics learning in primary edion”. (€ 86.218);

1995 - 1998 Principal investigator/innovator insion-wide intervention program to
introduce principles of social constructivism ircational schools (together with IJmond
College, Koning Willem | College, Tinbergen Colle@adkine Rotterdam). This innovation
program was financed by BVE 2000(Ministry of Eduma}. (€ 861.275);

1998 - 2002 Research grant from NWO/MaGW to studgtimalization of teaching
learning processes in mathematics learning”. (€820,

1998 - 2003 Research grant from The National Coof&ducational Research to study
ICT and collaborative learning in the mathematlassroom. (€163.000);

1999 - 2000 Principal investigator in a researciouation program financed by the Ministry
of Education to construct and evaluate a digitstriitment to assess the quality of group
learning in vocational schools (QWIGI). (€ 104.548)

2000 - 2004 Principal investigator of a Strategis@&arch Program on “Motivational Self-
regulation in vocational schools”, subsidized by National Council of Educational
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Research (€ 371.921);

2006 - 2007 Research grant from the School Consoisecondary Vocational Education)
and the National Innovation Platform (€ 120.000apply Neural Network Analyses to self-
regulated writing (together with Dr. E. Cascallakssessment Group International).



